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ABSTRACT 

This report summarizes the procedures, and outcomes of the Spring", 1971 
tryout of the SWRL Second-Grade Composition Skills Program in five 
classrooms in a large, Southern California school- district. Pupils in 
these classes and pupils in four comparable control classes had parti- 
cipated in the 1970 tryout of the First-Grade Composition Skills Program. 
Pupil performance data and teacher reactions are included; 
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^ . 1 
1971 TRYOUT OF THE SECOND-GRADE COMPOSITION SKILLS EXERCISES 



This, report surrimarizes the procedures and outcomes of the 1971 
classroom tryout of the SWRL SecbndrGrade Composition Skills Exercises, 
a series of sequenced writing lessons for second graders who haye com- 
pleted the SWRL First-Grade Composition Skills Exercises. The purpose, 
of the tryput was to identify appropriate writing outcomes for the 
second-grade level and to evaluate pi^ototype lessons and procedures 
d*eVe loped to obtain. these outcomes.. From this tryout recommendations 

for revisions of both the First-Grade and Second-Grade Composition 

* ' . 

Skills Exercises were obtained. 

PROCEDURES . ^ ^ ^ 

Tryout Population | / . 

Four second-grade classes were chosen to participate in the 1971 
Second-Grade Composition Skills tryout. Each class was from a suburban 
school in a large, metropolitan school district and had previously 
participated in the SWRL First-Grade Composition Skills tryout during 
1970. Four other comparable second-grade; classes that had also parti- 

cipated in the First-Grade Composition Skills tryout were designated 

\^ 

for comparison purposes^, ^ 

• . \ 

Instructional Outcomes 

The First-Grade Composition Skills ^xefcises had been successful 

in getting the children to write, and .by the end of the program the 

children wrote descriptive stories that were three .times "as long as 

nohrprogram/f irstfgraders. (See Sullivan, *Okada,' and Niedermeyer, 1971«) 



X The\authors wish to acknowledge the valuable assistance of Sue fiaker 
during the conduct of the study. . * ^ 
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The Second-Grade Exercises attempted to get the ch7.1dren ,o attend more 
to what they wrote and how they wrote it. Prototype lessons were 
developed- to teach capitalization, punctuation, sentence structure, 
and proofreading*. At the end of the program, the children were expected 
to make fewer technical errors in their writing,, to plan out their .stories 

before writing, and to proofread and. correct their writing. Specific 

t 

instructional outcomes for the program are listed in Appendix A. 

. Materials - ^ , ^ 

Twenty-five prototype lessons were developedrfor the Second -Grg^de 

Program. Each lesson consisted of a printed exercise which required 

about 30 minutes to complete. Accompanying; each exercise was a lesson 
. \ ■ ^ . • 

siOTnary for the teacher whicl^ list.ed materials and procedures needed 
for administering that -lesson. Two exercises were to be administered 
each week. The teacher briefly introduced ,th6 lesson and then the 
children completed the exercise on their own. 

Half of the lessons were designed to introduce technical Xfri ting 
concepts such as capitalisation, punctuation,, and sentence structure. 
The; remaining lessons were designed to ibe enjoyable writing activities 
in which the children applied the technical concepts. A description 
of each of the 25 lessons is contained^ in Appendix B. 

The teachers also received a brief Teacher' s Guide listing general 
.procedures to be followed in the* program (Appendix C);*^ Alphabetized 
word lists were given to the children, to facilitate. word variety and 
correct spelling. - ^ 
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Sources of Data 

■ In January , the four tryout classes and .the four control classes 
were given a writing pretest. In la*:e May,, at rhe end of the tryout, 
these same eight classes were administered a ppsttest similar in format- 
to. the pretest. ^ For each test the children were asked to write^ out an 
ending. to an unfinished story. (A copy of the posttest is contained 
in Appendix D.) Whan Scoring 'the completed stories, frequency counts 
were made to obtain data on outcomes such as capitalization, punctuation, 
and sentence structure.- Overall ratings were also independently obtained 
frpjn two judges. One judge was an English teacher and the other an 
editor and writer \of children' s stories. 

Because the test-scoring procedures involved a considerable amount 
of* staff time, a- random sample ^oJ...e±ght children per class was selected 
for .analysis. (After sxoring, one child was deleted from each group 
because of no response on the posttest.) Thus, the final saniple of 
students whose pretest and posttest writing performance' was analyzed 
consisted of 62 children (eight children randomly selected from each 
of the four tryouts and four control classes less the two children pre- 
viously mentioned) . To insure that judges had ho knowledge of treatment 
groups, tests of tryout and comparison children were coded and randomly 
'sequenced prior to scoring. Correlations of agreement between the two 
judges were .86 or higher -for all measures- taken from^be^retests and 
posttests} including the subjective ratings. ^ 

In addition to the pupil performance data, information relevant 
-to. the classroom: use of the vari'ous prototype lessons vas obtained from 
a teacher meeting held at the end of the tryout. At this meeting the 



teachers filled out a questionnaire and discussad each individual lesson 
with a SWRL staff member, a V - 

^ RESULTS 
. Pupil Performance Data ^ • . . 

Table 1 presents the pretest and posttest means for six of the 
technical .writing skills designed to be taught by the exercises and for 
-th.e' overall quality ratings assigned by, the. judges • Since most of the 
scores indicate various types of writing errors,- lower scores should be 
interpreted as indicating fewer errors than higher scores. , Also^ for 
purposes of interpretation, it should be noted that scores are^ proportions 
and 4 mean of 1.00 indicates that all children made a particular error 
in =alT possible cases, whereas a score of zero would mean that hpne of 
the children made that particular error^ , _ 

From the data in Table 1, it may be seen that the =tryout and comparisi 
groups were quite comparable on the pretest, and that the tryout group • 
significantly outperformed the comparison group on the posttest for only 
throe t3rpes of writing errors (not capitalizing proper nouns_, not using 
quotation marks and not indenting first word of a story); There were no 
differences between the two groups on not capitalizing the first word of 
a sentence, not utilizing terminal punctuation and avoiding run-on 

r 

sentences, Tlie data also indicate *that while there was a slight pretest 
to posttest improvement in the judged quality of the writing/ for both 
groups, there was no significant difference between the two groups. 

When looking at "the pretest and posttest; means: for the tryout group . 
only, it should: be noted thait Ipr only two of the measures (avoiding ' 
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Table 1 
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PRETEST AND POSTTEST MEANS FOR TRYOUT AND COMPARISON CLASSES 




* 




' ' -- - 


- 


Tryout Glassies 


• 


Comparison ^Classes 






Outcome Measured ' 


n 


Pretest 
X 


Posttest 
X 


n 


Pretest 
X 


Posttest 
' • • X 




1. 


First word in sentence 
not Capitalized 


31 


.45 


.24 


31 


.41 


.36 




2. 


Terminal punctuation 
missing ^ 


31 


.39 


.30 


31 


.38 


.31 • • 




; 3. 


Sentences run tojgether 


31= 


. 23 


.18 


31 


' . . 23 v 


.22 




.4. 


Proper nouns not' 
capitalized 


28 


.15 - 


' .Ok* 


28 


.11 


.12 




5,. , 

: W 6. 


Failed to use quotation 
marks for dialogue 

Failed to indent first 
word of story 


27 
31 


i.do 

.81 


.51* 

M* 


26 
31 


■.eo 

.90 


.83 
.81 




= - 7;.; 

/ 


Overall quality fating 
("5'* lowest^ "1'^ highest) 


31 


3.13 

i 


2.87 


31 


3.13 


2.81 




-: Vf _ 


•test indicated^ significant difference between tryout 


and comparison groups. 
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run-on sentences and not capitalizing proper nouns) are the posttest 
means below 0.20, ije., the error occurred less than 20 percent of the 
time.. While '^:here was pretest to posttest improvement on the remaining 
tjrpes of errors, the posttest means indicate that these errors still 

were present in the tryout children's writing in unacceptable proportions. 

if 

Results of Teacher Meeting , 

At a meeting with the four tryout teachers in late May, comments, 
criticisms, and suggestions were obtained regarding the Grade -Two 
"^Composition Skills "Exercises . In general, ;the teachers approved of the 
content and procedures employed. Their primary objections concerned , 
some story titles and lessons that involved a "villain" type of character, 
the- teachers stated that they would lika'^ to: s'c^e the program expanded suph 

that there were two lessons to be admini'^t^^ci each week, for a total of 

. " }' - - ' _ . ^ " - / 

approximately 5l) lessons. Teacher coiranerits and suggestions regarding 

each of the exercises are contained in Appendi^. E. Als^ contained in 

Appendix E are questionnaire responses by teachers obtained during the 

meeting. These data will be useful when formulating, program .revisions. 

DISCUSSION' 

The pupil performance data gathered from this tryout indicate", that - 
the exercises were only moderately successful in promoting selected* 
writing skills. Posttest means showed that the^ tryout children outper- 
formed comparison children on onlyi half of the technical writing Sjkills 

/ 1 

measured. It was also found that tryout children were still makif^g 
errors on the posttest more than 20 p^er cent of the tune for four of the 
six skills. ■ ^ 



\ 



Two reasons may account in part/ for these results. First, for 
most of the skills assessed on the^ pretest and posttest, the children 
received only one or two lessons dealing specifically wrth each 
skill;' ^ (See Appendix A.) Thus, the children simply may not have 
received enough instruction and direct practice to adequately learn 



each skill-. Secondly, the fact that there was .no standard format from 
lesson tp lesson meant teachers- were required to provide much more 
explanation and instruction than was required' in the First-Grade Compo- 
sition Skill Exercises, where the children could complete each exercise 
withi a minimuin of teacher assistance. (See Sullivan, Okada, and 
Niedermeyer, 1971.) If the second-grade exercises are going to rely 
heavily on teacher involvement in the future, more subs^j^antial teacher 
traiijing and more detailed procedures will be \reciutred. . 
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APPENDIX A 
-COMPOSITION SKILLS EXERCISES: GRADE 2 
■OUTCOMES 



Xesson Number 



■ Outcomes, 



I 
5 
5 



9„21 

U 

12 
12 
12 
15 

t2; 



i 

15, 1/7,- 22 
16 



21, 22 

22 [ 

I 

- -I ■ 
2-25 



\6-25 \ 



13-14, 18-19,= 
23-25 



1-25 



1. The children will make fewer technical errors of 

the. following types iwheh given a writing assignment.* 



a; 
;b. 
c. 
d. 



e. 



f. 

-g. 

h^ 
i. 



Using sentence fragments. 

Inade'quate spacing between words or sentences , 
Diytdiiig words at the end of a line \ 
Improperly punctuat^g sentences ■ 
' (1) Capital letter at the beginning of a 
sentence . 
(2) Eliding, punctuation mrks, 
C3)_^f]Runron. sentences 
Capitalization errors ■ , 

OlO '" Names of ipeqpl^^ 

C2) Names of pets or animal characters 
' Mr.., Mrs. and' Dc. 

(5) Using capital letters inappropriately 
Indenting paragraph^ ■ 
Stringing sentenCjes together with and* s ; and 
so's s ■ 



Improperly puctuating dialog 
pi vidirig a story 



J- 



into paragraphs 

Whien finished with an^^^ assignment, the chtVr 

drcn will read over their papers ;be fore turning them 
in; and: wiir make corrections > (For this outcome, the 



: chrld r eh wi 1 1 f r equ en t ly 
proofing, checklist,.) 



3V 



receive practice using a 



^ I . - - _ _ - 

When Writing an assignment, the children will use 

their \SWFJL Word Lists fco^ speli . words, - 



4. When writing a story, the children will write out. a 
brief story plan before writing the^^ story out in 
detail, \ ' . - 

5t By the end of tne program, the children will write 
^ stories t^t* are judged better by a panel of judges. 



* The lesson nund^er listed for each type ^of error indibates when instruc- 
tion, was first introduced. Subsequent writing and proofing activities 
fdliow-up on that initial instructiom 
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/ APPENblX B 
COMPOSITION SKILLS EXERCISES: GRADE 2 



LESSON OUTLINE 

A - 



1.. Senteijce Fragments 
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The children learn to* identify sentence "^fragments and omit them' from 
s^ritten material by drawing a-'line. through 'fncon5)lete> sentence^.. 
The written material is provided by SWRL in the form of ^mal d^s- 
criptiori;s, , . /. . 

2j Writing Activity 

^ The children write a short^description attd^selected children are 
asked, to read their descriptions to the cljass. The"* children are " 
asked to read over their writing and either draw a line through any 
^ sentence:, fragments, or add the m^^ words to complete the sentence, 

3. Using A^djectives 

^The children fill\in adjectives into sentences to^ake them more 
detailed. */ 

4. ; Writing Activity 

The children write a description of an imaginary machine, they are 
asked to proof their papers in the next le ^ 

5. P rooting Activity , ■ 

-Using a proofing checklisD, {the children correct their own papers 
from Lesson 4 • ^ - . ^ ' 

" , . \ ' ' 

6. Dictionary. Practice. \ ' . . 

• ' ^ ' \ * ; ' ■ ^ ' 

\ The children tearn KqW to f ind Vprds in their SWRL Word Lists. / 
\ Then thfey use their Word Lists ^o find thescorxect spelling and 
Vthe page listing for given words .\ ; 

7. Using Color To Describe ^ 

Given a black and white circus pictiJire^ the children color the pic- 
ture and then= write a descriptiojri of^the colored picture; . » 

8. Writirn^ Activity ' - , 

^ The children write a short, autobiography and then certain children 
are asked to rvead their papers to the class. ^ 

I? , 

\ . ■ 



-2- 



9. -Punctuating Sentences ' 

-The children practice beginning, sentences with a capi.tar letter and 
^ ending sentences with a period or a question mark, Thefirst part 
of the lesson is a short fill-in activity. In the second, part of^ 
the lesson, ^he children write~a pretend-newspaper interview with 
' someone faAous. 

' ^ • / . ■ .,- ■ . 

10, Proofing Activity., . 

The children review- the writing skills that they, have learned by 
. reading oyer a SWRL story and looking for specific kinds of writing 
mistakes, ' 

11, ^ — Writing, Activity ' - 

\ ' The chrldren draw a= make-believe animal and: write a short compo- 
sition about the life and-habits; of this animal., 

12, " Capital Letters ^ ^ 

The children practice using capital letters by filling irl words 
in a story. i ; 

. . . - \ . , ; /■ ' / 

13;. Plannihg ,Out Story Endings . t J ^' ^ 

In this lesson the children are a^sked to plan out the endings for 
several unf inished stories* The .c'^hildren write down their ideas 
for endings, iri-one or two sentences,,/ in the next lesson, the chil- 
. "^ dren take an idea for an eridin^^ and^ write it out In detailed story 
fpi^m# ; 

" \- \ 
.14, Wrfting Activity 

" " ' - -\' • ■ ■■, - 

The children write down their idea for an ending tq-an unfinished^ 
, story* Then they write the endings out in detailed story form, 

15. ' Indenting: Stories and Capitalizing Story Titles 

In this lesson the children learn to indent the first word an a 
composition and to capitalize the words in a story title, Thei 
they^ write two short com^^ what given objects migliu say 

if th'fey could: talk, • 



16, Proofing Activity 



The children jproof a SWRL 
errors (capitali2at;ixiri' 
together ,wt.th top many 



story and correct specific kinds of writing 



errors (:capitali2at;ixiri* errors, = run-on sentences, and sentences strung 
ir ,wt.th top many^ang^ S: and so' s) , f 




\ 



17. , Indenting Paragraphs 



^1 



The children learn how to indent and separate independent paragraphs. 
Then they, are asked to write a short two-fparagraph composition. \ 



18. Planning Out Stories 

In this lesson the children are asked to plan out entire stories 
/given terminal goals ("How Victor Got A Blackeye" or "How The Turtle 
" t A Shell"), \ The children write down their story plans using a 

.j^ sentiences. In the next, lesson, the children take a storyyplan 
and: write it out in detailed, story form. ' * 




Writing Activity 



/ 



The children briefly write a story plan for a given topic ("How 



Victor Got A Blacyeye" etc.^X., Then they write out. the complete 
story.. The children= will proof their stories in the next lesson. 

Prop f ing Ac t i vi ty 

? The children proof land correct -their papers from Lesson 19 using 
a comprehensive pro^of ing checklist, 

21. Exclamation Mark and/Dialog. \ 

The children practicW using exclamation marks and quotation marks 
* , Iby j filling in the captions for carto; ' , 

22. Dialog . 

The chi^ldren learn tol us'e dialog in- a story by fjLilihg in quotations 
in a SWRL story. The: children are asked to begin a new paragraph or 
each new speaker. \ i 

. ^ \ ' ^ ■ 

23. Writing Activity 1 



the children plan = out the ending to an unfinished, story. They are 
asked to write out theiir idea fo^r the ending in one or two sentences, 
Then, the children write ^ out the ending in detailed story form using 
dialog* The children are provided with a comprehensive proofing 
checklist to us^ for the remaining lessons. 



24:. Wri ting. Ac t ivll 



The class is provided: with a picture of a cartoon story hero and: a 
list of adventures he~hali"i^ -places. Each child selects 

one of the topics and^ writes out the story about that incident in the 
hero's life. The children are asked to write out a story plan before 
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they actually begin writing their story/ Each story should contain 
dialog. ■ . \ " 

25.- ■^Writing Activity > ' 

The class is giveii a VLst of story titles. Each child selects one 
and writes out a storjr plan. Then the children write out their 
stories p'sfing dialog. As a supplementary activity,, the teacher can 
have the! children rewrite their stories in storybook format and have 
^hem illustrate their own story, 



V 



= APPENDIX C 



IEACHER*S^ GUIDE 
SWRL SECOND-GRADE COMPOSITION SKILLS EXERCISES 



\ The SWRL Second-Grade Composition Skills Exercises are a series of 
lessons to develop children* s composition and writing skills. Some 
exejrcises arj^ designed to teach specific composition skills such as punc- 
tuation or capitalization. Other exercises, are geared to teach^ the chil- 
dren to write longer and more varied sentences using different types of 
descriptive words.. Most of the exercises are writing activities where 
the children a^ly th^ compos it ion concepts that they have learned, 
jjessons may be admini s tered to smal 1 group s as: ve tl as to the c las s as 



a whole. 



MATERIALS: 



Composition JSkills. Exercises - " - 

There are^ 30/ separate exercises which-yary in content.. Two lessons are 

to be adminrsteredi each week.= Each less on requires= appfo^im^ 30 

minutes. The teacher briefly in t^^^ lesson and then the children: 
complete the exercise on their own . 



L esson _ Sunmiai:ies {^^^ ' * 

Accompanying- each exercise ts ai lessoni summary for tj^e teacher^ It lists 
the specific materials and procedures =need for adnVinistefing t^ lesson i 



^ SWRL Wordi List 

The SWRL Word Lis'it is an alphabetical list pf the 4ords that the chtldren 
should have encpuntered= by the^^ s:ecbnd -grade. Av.wrd list is 

^ iprbvided for each: child. Its use should^ reduceyt^e number of spelling 
errors and allow the children. ^to use a larger wrH^ing vocabulary. 
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.G ENERAL-TEACHER PROCEDURES \ 

In order for the children to derive the most benefit from these* 
cpmposition and writing activities, the. following, general teacher 
=procedures are essential: 

1) After introducing each lesson, circulate among the children 
when possible to help those who are having difficulty.. 

2) \flien a writing assigrunent has been collected, glance quickly 
through each paper i 

• When several children make the same type of mistake on 

'' 3^ exercise, describe the -mistake and how to correct it 
to the entire group or class inm'ediately^ after you return 
their papers . 4AII children who- made the^ mi's take should 
correct it on their papers: at this time. 

• fPraise •:bQth= i^^ ithe group ,, or the cTfiss 
whenever they dp welt ^6n:=an ex^^ 

Use wellr^writteni^ 

for the'' res t of the class by zpps t ihg them-pn= the bulle t in. 
* board . f^, ^o f lnd= some thing gp'bdt about each chil cl ' s 

w3Sl tigg^ during^ the coiir s^ ibf ithe zprpgram^ Incpurage the 
chid^ren: to mo t pnly write fcbrrec tly-, =hut ito bje; creative 
=ah^ enjoy wirit^ ^ 

SWRL REQUIREMENTS * . - 

Since this is the f ir ^ time Sl^ i^; ^^t^ ithe SecoM 

Gpmppsatibn^^ Sktl^ls Prpgramy =te^ Vis needed. Please jpt dpwn. 

cpirap<5nts and^ suggestions .ri them* 
^%)J:e especraH^ the foH^ 

• particurar iiessons or writing a^^^ the 
children responded- to and^ really seemed- tp enjoy 

^ ipartlcular l^M^^s ithat w^re^^t^ chil;dren\ 

- instances in: whicji ?^^ imstnicti^Si 
the teacher were u^ insuf f iciie^rit: 

• instances when the teacher generated= addict 1^^ 
=ac tivities or ins true tion. 

♦ 

A meeting wtth^^ :Sl^ represen^^ ^be held near the end of the 

I - - 

4^yput to. pbtain5 :S^^ all epar ticjpatin^^^ 



APPENDIX P, 



KM COMPOSITfON SKILLS TEST 
SEGOND^^EAR PROGRAM^ 



=MATERIALS ^ ' 

Lined paper for each child , - 
Pencil and eraser for each child: 

PROCEDURES 

Administer this test to your entire class by foHx>wing the scr^-pt and 
procedures below. Sin*^ this is a tes t ,^ please do not provide any 
additional assistance '^r the - chirdreh, 

I. Read the unfinished story to your class i for the first time. 

"T* am going to vead to you the- he;g.i^ of a. s^toTy- 

dboiit Rex The Dinosqup./ IjH^steji dnr:e^fi^^y= ie^qn you 
a^e going to write an ending _foT= ^^^^^ 



Re^ The- D/unosqur - 




Rex the din:osaur wda s:^^ in q^ yp^hi^^aAid^ 

pond oh:4wi;ng on a vaWm leq^^when he saw q strange 
ye^$^w fl:ower. He wqVkeid bver to the ftqwer to ge± 
a o}io(Ser^XooT<* 




^'^ou qre in my ^ swimming pooi^J " said Rus^ty 
Sparks who was surprised to see a dinosaur? q^ud^ 
den'ky qppeqr in kis- family bqakyqrd swimming 
pool.. 



^ *WJten lie oqme up awt of the wa;terj he o-uft ^ 
Qouhdn*t be"Ui:ev:e whqt he s:qW-. "Wheme am I? " asked \ 
Rex* » ' - ' 




2. Pass-out the materiais ahd^ then: read the beginning of the story 
again tb the class. 



"T qm £oing: to redd the beginning o^ the stomy to y:ou 
one fhore time-. histen oare^-u^^y and think up a good: 
i.d'^a for t}ie ending- of thi^s^ ^s^orys.^"' 



Have .the children^ begin writing. Do hot help^ them with their 
story ideas, spelling, punctuation, etc. Just te:M them to do 
^ the best they can. Give them 20 minutes to write out their 
endings, " 

"N,ow think up d good idea fov ending this s/bdvy about 
R!e\c and -Rus ty * Then wvi'te out your ending . Put in 
s^orhe ' things Bex and Rus ty might be sayirig vo each gthev 
0'T \bo gather peopte. W^rite cdrefutlij and spell each 
wu?^ra as best as you can. " ; . 

-'I * 
After ZP'mihutes, have the writing and. give them 

fivd minutes to p^ own papers . = ^Vhe^ yoy! collect 

the /papers', please mak^ that ^each child' s complete name 

is Qn-his:'^p;aperi , ' \ - 



"Nvw ,s<t:gp W-^-irbSng . I am going to coT^^dt, y.oh^^ 
in. a f/ew minutest. Be fd^re t do.:, . . a:ar-e£ulJl:if^ T-ea^ ov.e^ 
yicrui* endvng- to youtse?if and make dl^ri^e^d/tiofis i^^you 
^erd^tOi-" \ ■ \ 




ihanlc y dy 



for your cbopera t ion . Please giVe Marge ^r aig: the 
s tpfies %o re turhi to :SWRL;by June 4 . , / 



completed 




/ 
/ 



\ 




\ 
\ 



APPENDIX :E 



SUMMARY OF TEACHER COMMENTS -ON- THE-:LESSONS- 



-Lessdn t: 



Iiesson .2: 



=Less6ft 3 : 



iBeissoh 4: 



This was a. good lesson. However the seal is really a - 
sea lion. Sea lions xierfprm; seals do not perform . The 
cliirdren have learned this in cl'ass; 

Item i on Page 3 r "He (zebra) has a long neck." Kids 
do not think zebras have a long rieqk. ThiS: association 
is: reserved for giraffe^ 

Kids enjpyed this lesson a lot. However it is difficult 
to work on a exercise^ \^ the picture is on one side 
of the paper and the kids write .pn-the =back side of the 
page. Can a new format be- pfovided-where the ^kidg^ don'tt 
'have to f 1 ip back and f prth?: . 

This Is^ i9P4 l^^sspn^. 4?}??eMw^s^sprne ^grpblemi In^ g*|tting; 
iklds= toMdo^ Part I' ^prrec tly>= The^^ujjd: scmiet l^gfihen^ 

sentence iby adding .prepps^^^^^ etc:, rather 

=t:haniiby -i^ser£^ ' 6ne -iteacher 

if ft was^ ;all; rl^t for tthe^ :chlWf§n -to^ Insert adgMtives^ 
Ini ^Pafct 3i ^that were iip t on^ tlie l^lsTf ^prcr^xderd^^o^^ ^Page 3?.. 
She wa^ -tp^^ that ^w§s all aright. - • 

thought it was a ;gppdt4tsson ibjit ^t^ '% 
ton fu^(Si about the-purppse ?p£ th^rl§sspn> iKe-ki/ds3 
^puld' write dpwijt exaptly^-wfiat ^they^^sawf in= ^the:,p tc ture 
father thgn imakii^ -^hl?is= f pr the machi =£pi=dpv 
Three i pi =the =tieachers 3^ik^' vt the Wa;^ it ts>. One teacher 
ieit it shouldi have ^Ren= mpr^^ 



iL^s^on^ 5l: 



Thi^s ipspn^a^; :tpp rharS'!^ KMs? canh^ pjfptifr^gd^^thel^ 
pwn^ stuff yet it wuld^^be abetter ^they iprbpfread^ pu 
stuff ^Irs t ^and^ th^ =s1ot '£1U#1? ^ 

f pf^pheMof twp3^thtngSf, at =a ^tijSiev ^Kd^s can it^ea^^ 
own wfeyting =feu t =^annpt read^ another phi^^^^^paper . 
it ehd^ to ib^ pve rly cr vtl&al of §np:the r ^hlld ^rk.= ^When- 
.reading pf the paper^;>. l:t takes either ;th^ writer pr 
a very spphi^^^^^^^ to f i^gu^^ what 

Is ^being: §aid- at thiSt =ppintv= - 



iBessbn 6:: 



Lesson Tr: 



%e idictiphar^^ lesson was^^^w^^ liked, fihey feel it should • 
ibe the f ir3t lesson ^giviBn ^athef'^tHan the sixths 

Three t%che^^ piked the cb lesso^^^^ ^However ^ 

one teachei r dpes^ npt jtike^ ^h§'^*diig% ^fhe ^kWs describe a 
:picture:.r. She felt that ^p^erhap^-^^ 
.cblpfs Instead ^pf t^aypns -ffiey^ wpul^^ have don^^ 



erJc 



2- 



ftesspn 8: the kids iiked^^ri ting about themselves . the teachers 

felt that this was a good i^esson but^* t^^ all the responses 
V were about the/ samei One teacher s^id she read? t^ 
- ^b-^the class and the class guessed who was ' ^ 

read.. The cKrldten enjoyed this g^ 



Lesson 9.: 



les son 10 : 



iessbn 



the teachers thought ^this was a very good: lesson. I asked= 
if moire * ins true tion^ should' have been fpfoyi'dedi gn the use- 
pf the period: arid =the question mark, Shey^ responded^ • 
this was-j,eripugh'. The interviews w^ a big isuccess. the 
kids would only write a^^^ real pjebple. One ^chi^d wr^ 
up: an inter^i^w wi th President Sfixop. The teacher sent • 
the lesson- to> the iPresideht aridi :the class then received: 
a reply back%fbm:^tx6h'?'S= staff 

This? was a |ood lesson. They felt there Should^be m^^ 

fRS>pfirig= acti^ ^lySd:^. i one itea^ 

Myftiie i^htTdreri: ilkei|^ ^tp us e. ^the ^redi ipencM:s= or ^craygn|;i . 
Shi sgi^f^hat t^ - 



Qiie ^teacher 



/Sie ^fi^cherl. arid! jcxds= 5HJ<^^ ithl;s^ 1^1 son^ 

/ ieVt ^that aithoughi Mn^ chiA^genr needi ^tHe -^i^e^MquestS^^ 
' ^to-^stSimuiste iwritfe slie ip refers- l^avlrigrSfife Sjesspn: ppMeni 
end edr to ige t mor^ c^&at ; 



iessbn^ 3?2: 



I 

I 

iLessbri^iS: 

/ - 

/iessbn 1%: 



JJt .was-.a\igbbd[^ lW|pn> ^ett ^thafi ^tliis^ type :bf Oesspri: 

shbul^Hje^plcke^^ iSnfe 4jes|pn:ii^| iriot 

ienbugh^^tb/ get =^ic^ssr a^ c pncj^^ concept sHbul?d^?b^^ 
in tr^dupe^fgnH^ ^then^ reyi§we^^ agaln^ andi l|ain- ^§s time^ 
pSpgresses^. ~ - ... 

they^lthbught ith^r IHe^ of the lie:s:sira^ igbod> 
^i/Td^ ^ke itb^ Esee fto re pF thifs! \typ|::pf at toyiS^ ibef or 
ge£tajig:^to ?the n^ i^ssjoti ibh^f^^ ending 

^though: thrs ^as= a:?gbp^ 4l^sbn>. rt sKburd^^h^ye ^b^n! 
;gbSLtppSed unfeWr =the il^s^^hav^e: dpne^-^^ 1^. 
they^feit :there steulj|nbie a jfcette^ 

^kids ^tb di^^rimdm^ ^th^e^ d$6f erenc^^ ^ gfiween ;£h§ x3ea^ ^Ind' 
the act ^ . 



- % 



iesspri^ i5 : the ^teachers^ aridi .the .cKiljiMh^enjpyed^ the: .dbmplr^ 
i,/a^ke^^S they^^W^ 

word^bf ^the s^Sry?*' soLpne ^that :was^ 

a=:gpbd^ IHeS^. ^e :tj§^cher s^^d^ tM 
explaining iwhat iMen ting imem t unti^^ % chifTd^ saldv 
:^In:deritlrig:inlean§5 dentingriri: iike ^^j^^' 



ERIC 



m 



Lesson ^6: This= was. a good' lesson. I askecl: ^^f :t bp much wa;s 
.given in one Xesson, They felt that it wjoul^d -te 
:better ^tf And'^s: and So^ s^ .had^ ^been given Ihi separate lesson^. 
They atl felt thatT^nw^ ! 
and Sentence Strings. I a^ked: them^^ i^^ they tike d= the " 
lighter lines (screened- lihes)^ 'better thani the ones we^ 
^have fegulariy used thrpiighgut the :pr^grain.= Jhey/ alJl fett 
that, the screenedj lin^s. wo^ld be^>^^^ 

Lesson i7i: Thisrwas a c^^^^' i^sson.^ ^However it is too 4ifficul£^ t^^^^ 
^the ^kids to writer three .paragraphs §t- this .point:. 
The children-dd/ ^^oWf <^ha^ a fparagraph is ,. The ip f og ram 
nee ds pore work otie par agf aphsv One t eache r thought it ^ 
might :be nice: to. let the fkids^ fill in= their own miaker-beli^ 
animal in a^^blank ^box. . . 

Lesson 18-: Sl.e^^te^chers fel^^ ^this was. another good^ les \ 

againt tfie kids^need QenefaMy \ 

^feMj^ ^i^^b§tter =oTm ^iesspni ^ thgiu ^the ipaf aMJel lesson^ 
6n=:endin i^easv= 

" ^ ' - - _ _ ^ \^ 

l?e3^PP^ t&J Eyeryone 'ha ted^ the ^opic Cof the a^jgne^l? siogi^^ The ipic £u rje 
pf ^^fc WgSi ^hgr^Ele ^hiey wpujfdi ISike i^t ^rgplSicgd'. }^^\ 
s;tpri^s> ^they^ ^goj: iriyp tyed= ^vi&l^nce^ |Sd^ §£c >^ tfifte / 

=Se|Liche f ^kipped^ tthi^i l?gs son: c^pfet el^Sb^&s^ ^fihis^ 

l?eslpn= fOi: ^ai^^^jthe idea^ of iprgpjreadifig w^ r^ceiS^dT;: 'hgwever 

tKejvielt i^t sKpuj^ lbe fiap^ 

P^nfiSt: ipropffgadi $pr :Sd /many tthingSi .at ^pniS: ^fiim^^^l ^S^ftpS^ 
specific ^the^ ^|ask ^the^^Miier^ it is^ ^or ithe tchiSLd^^^ 

Igsspn^ 2t: 4hi?S: i^t roduc to^ !lje|sgnE pn^ a^lpg.^wa;s; igppd Si^^lyg^eisf ut, 

\- --- -- ^ _^ . - - i ' - 

l?Mspni 42 : The: t^^SPMTS^ hMg4^ the ^Mean =Mick stpr^ =as- weW; ^^the jp^i^tuf e^ 
gf iMeannMickr ^ '^ley ^tt i^t^^wasi ^tpo^-yiol^nt ^GeneraMy^ 
^thejy wanted^;'^ni^ thingft ?fiappSn^ Ini § tpriei^ l/^ tMnk 
^PD^^ =P?pl^3^J^^ i^s thag In^ ^ttiisi Ikind^ pf "gpefl^ended!*' tpfy/ ^the' 
kjjis^ rnaice^ ^ther ^s toia:gs: imorV igrugsome ithan^ f§V^.^w5tj^S 1 
Y. " tKiS}^ ^the ^Mean^^iysfe lijS^^nii^4tSye tbgefv ^Ji^kedl ba^figi^^, ^f^ 

' ^eilhad^wfitten^lth 9^tin^>thi^ 

:chilSfeen in 4^rts! of ^thie stpr^ji. 



ERIC 



^e^lpns 23--25 : Only :pne teacher ^has: completed! iesspns. .23^ 1 think^ 
'they\w§5g^P^n^^ iiS^Msg^^ -th^ l§lson^^ th^ 
i ^Qne-t^gther isai^ 

;a^tlylti;es: i^- a^rpw (tLe^s^ ?he ^feic j ^ 

J it took a 1^ ^e^ % 

^teache r Si ^o6j e^ted^ tOf tthe ^charapter tBig<^Meam& in^ _ ^ 
ite^soni ;25v fhe ?t eache r^ seemedi ^tioi li Ke -the'^cfi^ac te r 
^gapjiaifr Chric ken? in l;es3 pn^ 25:.= 1 aske df ^them^ £p Moi^ ipi 
^any ^^itionSl <cp|pent Si they may^ ^h^e lon! ^^e M'OTs: ;23^25? 
^wheni^tK^y^ijdo/^ti^ ^eslpnf^. 



TEAGHER QUESTIONNMRE- 
COMPOSiTION SKILLS EXERCISES: GRADE 2 

Part A^ 
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Overall -Rating; 
. {(Low) " mgh) 

.1-- ^ J, ^ ^ Dl... 




2 1. 4 5 


2 


1 2 3 4„ ^ 




-JL 4 j= J 




t 2f ^ ^ 5 


5 














p ^ J.. ^ 5, ■ 




^> ?. 




1 0 ^! A S 

■■ . 


13 

. 1* 






V|i Or Q= ^ . 


- 1/- 

46 






1 2 1. 4 ^ 


- * 1 ' • 

•If 


t -A- O 

0= Jk 4i ^ 




1 2 4 4 5 




1 ,2 3 4. ■ ^ 


22 


± 2 4 _1 


23 
24 


1 2 ^ 4 5 
1 2 3 4. 5 




• . 1 2 3 4 J. 



Admlnis tration Time 
Too About Too 

- Right Short 

. __L_ _JiL 



ML 
_M _ 



JL 



11 



Jim 



H 



i 



-JUL _ 



11- JL 

lil- — -i 



— 



-L. ■ Jfe « 



L _1L _ 
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-5r 



:Patt .B: 



rV% ^The ipLTpg^amMp^ top: rapi:4i^^ ^oj most:. 

cliMdren. 

! 

• 2:. The^ ch^Wren enjoyed^ ^the exercises . 

3. the exercises took too much cia^^ ^ 

4. 'the writing assignments ^we s.timula ting^^ 

the chMdren. ' _ - 

5> The chl?idren. w.ere often xbnf use* the^ 

i n s t r u e t i^o - " 

6^, ig'ife^Jiim^^ c3/f3s-has^ ilearnei a^ ipt ^goSi the ^ 
' iR^Pgramv * . _ _ 

the 4^sson 



8; 



SA^ A N- D SD 

/' 



a:he^ !gr pgram^^w^^ ^tdpf S &ruc:ture^^. 



% ^hlge wei^^^a]iequate\ p 

^ ' ^ - 

iOh ^ would i lake mb^ u s^^ th e ip r pg r am^ ini next 
yean. 



ai.. ^hft iwrgitirig skiSlH^ or areas^ :shc)uW:^hav^^tejem 

^ufir on! s^gnt^eSges:^, 
4^ iRun^pn^ f^ntenc^s and^ jsg'^^r:pr^|f|pliS4i. ^^^gx^^r^^ 

^Eaf^gfaph ^writlnf^ r^n^ppi s^ntefvc|s^^ pi:pp^adxng^ 
^And^'=s^ an^' six^=S5^^ ^ 

* 2 .. iWh^t wiartriftg s^flH^ 

- — — — :^^(2?)7 op^manjrwri^ i ~ 

:Noi itpp-muchy^byf s^ 



3 1 .^ha t lb thef writ^^gi skislls^ pr .are as; 4bnyou. ?think §hpuld ^be in tr 
dliged in. a #M itM 




/ 

/ 



